10/19/12

enda
Common Core

State Standards
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Introduction
5 Things a Librarian Can Focus On

On your exit slip,
please write two

questions or * |Following a Single e
Kristin Fontichiaro Research Standard K-12
University of Michigan concerns about . R S|
School of Information CCSS. = e
OELMA — Friday, October 19, 2012] —
11-11:45am = [ = STONY o BRIV AR ST e
Lot
NGA/CCSSO’s Big Question: How do we prepare The Standards Are Meant to Be The Common Core State Standards (CCSS) are ...

students to be “college and career ready”? §
“As fied by CCSSO and NGA, the standard
s specined by an © standards are _ Aproject of €CSSO and National Governors’ Association (not

federal)
1. Research and evidence based,
2. Aligned with college and work expectations, — Endorsed at some level by almost every state
3. Rigorous, comen s
4. Internationally benchmarked.” - ~ Standards - not curriculum - that students
m— — = should meet by the end of various grade levels.

\ . T Exit outcomes, not what you teach.

— An effort to make learning outcomes more AL
consistent across regions/states, especially for transient students

— Applicable to ELLs and students with disabilities

— ELA and Math; other subjects to come

About CCSS
Reading « (see last year’s archived Booklist webinar for
D) details)
* More focus on informational text
CCSSs * More dimensionality in defining text
complexity
* More focus on building arguments with
e e supporting evidence
* More opportunity for libraries to act as
\ professional developers

« Significant focus on research, starting in K

What Common Core Is: Five Big Things Libraries Should Know
corestandards.org e -\

*

Adoption by State

Writing
(includes
Research)
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Research:
The Fourth “R”

Research:
The Fourth “R”

* 56 CCSS relate to research
(per Sara Kelly Johns)

e st e s Mo
154 Corme Cr v St 15

These standards are often
found in the reading info
text or writing sections of
K-5 and in the Literacy in
History/Social Studies,
Science, and Technical
Subjects sections.

* Will be part of assessment
* Who will teach if not you?

. i it?
How will they teach it? Go on a detective hunt!

e st e s Mo e st e s Mo e st e s Mo
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3. Model a collaborative discussion for them using some of these guidelines:

« Moke sure everyone in your group gets fo fok.

« Toke tums wiling on the st offer you've ol agreed on a ip.

© Use i words such a, “Thos o good oo, bt you ik iscne might b i betert”
o ke this othr ide, bt o' choose yours i me.”

Grade 2:

“Participate in shared
research and writing
projects (e.g., read a
number of books on a
single topic to produce
a report; record
science observations).”

In our book, Sara
Wilkie and Suzy Rabbat
blended text-based
learning in print and
online to design an
exploration-based
study of rock types.

DAY THREE (45 mlnuhnl w.mn,

1. Explain e s ot Ly il s oy ear el
ing project. Each student will describe an igneous, sedimentary, d

Provide two options.

Say, “You can choose which kind of rock 1o write about: the kind you research)

the Rock Defectve Guide, or one o he rock ypes you leamed about rom the

using the information o the charts. This checkls (below) el what Yo inclode &

Show students how to begin their writing, with a topic sentence such

D If my (sedimentary/igneous/metamorphic) rock could talk, it wwu te)
£ My (sedimentary/igneous/metamorphic) rock knows a lot about the

Bw Docimectory/igmsovs/mekencrphic) rock s sbon crcunn or  very long Base.
It started.

4. Give students a copy of the Writing Checklist so they can track their progress

Writing Checklist
CJ1 begin with a topic sent
(1 name the type of rock | am wmmg about.
(1 use ot least five words to describe the properties of my rock. (Use m word bankl)
11 sl how this rock was formed and wht it migh fell us about the pa:
1 drew a picture or took @ photo of my rock

w.2.7

Grade 3

“Conduct short
research projects that
build knowledge about
a topic.”

In our book, Kara Fribley,
Eileen Thomas, and I did a
three-stage research
project moving from food
webs to animal study and
then, in a mashup, placing
an animal in the wrong
biome to create an
adventure story (a la
Poppy).

DAY FIVE (60 -lnm-)x Imt'hh' Ilnlv Animal in A Differont Biome
Launching the Lesson: Activati Knowled

H

ned a lot about their animal

elected—where the climate, ood. and land will b diferent

Learning Activities

Moving between tabs/wi

udding researchers )
iome research to guide Part Two of their animal

mlumMua(meqb.W/N This can help them use facts as a
launching point for their imagination.
Then, ask them t fll out Part Three, answering these questions:

1. Whtisthe same about your animal's home biome and the one it
2. What s differnt about the two biomes?

3. What do you think your animol might eot n the new biome?

4. What animals might be predators of your animal?

5. Would your animal be cold or worm in the new climale?

6. Whot new things would your onimal experience?

7. What story ideas are you gefling?

ige
1 Befors clats, wrie the name of e .ngmmmmn. on four scraps of paper. Place them

a difforent biome— the one they just

1 Ask students o open the previous day's animal research n one ab or window and the
nd

Grade 4

“Conduct short
research projects that
build knowledge
through investigation
of different aspects of
a topic.”

In our book, Ann
Truesdell did a
compare and contrast
project in which
students studied
endangered animals
and made a PSA to
protect them while
simultaneously
teaching citation.




Endangered animal

lfe cycle

Ntural hobitat
(ideal ecosystem)

Food web (including both
predaors and prey)

Background information
How is this affectd by
iveots o the onimalt

S
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Grade 6

“Conduct short
research projects to
answer a question,
drawing on several
sources and refocusing
the inquiry when
appropriate.”

Writing Standard 7:
Grade 6

Refocusing inquiry
involves rethinking

questions.
Green Light
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We suggest this! e
——

SR QTN BT

| ot o s s T S0
T e i

* v-{qd«-‘au‘-.«‘m—mmm

s
it e e

Pt

s et o
e
frortarmesins

o s s e

o the st e’
*




Grade 8

“Conduct short research
projects to answer a
question (including a self-
generated question),
drawing on several
sources and generating
additional related, focused
questions that allow for
multiple avenues of
exploration.”

We Suggest ...

&=

10/19/12

£ Net
Z4GALLEY

Pr—
[R—
Srowe Cawog by Becem.
e Caw by Genre

Srome Cang by Asuner

Sim in
. ) B | Besiger
Catalog

Sortby Ouesdies 8§ Search by ey ] -

[——

Eire———

Torores bl Loy
A press
B 10
L Gonre Coirens, Nancton, Rference, Teem YA Tetbooks

Take your research skl beyond googiing-for schee and or lfe.

Dronpactof Conductng Sarous resemch 3t Infomation age. ol revsed, TG
RESOROIWRTUGS0 covers i

Pruime

Bottom Line: Research Projects Within CCSS:

+ May have vague language that gives teachers and librarians
few clues about or tips for executing research projects

* May require research skills that are new to teachers or
students in the digital age

+ May provide general guidance but overlook
essential process skills that are needed

* May provide little guidance about where to
find age-appropriate information

http://bit.ly/lib-ccss

Common
e high o e
<< Syoumame>>>
<<<date>>>

http://bit.ly/lib-ccss
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