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University of Michigan School of Information
Download slides: bit.ly/fontblog

Big Questions Road Map

Today

* What have we learned in our 35 years of bringing
ed tech into the schools?

* How can we develop building-wide vocabulary to
discuss tech-rich, thinking-rich work with one
another?

* How do we go beyond, “Make a video! Be
creative!” to identify and communicate what “good
work” looks like in various multimedia genres?

* What does it feel like to do more rigorous work?

Download today’s slides:
http:/ /bit.ly/fontblog
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ich of these technologies have you
either a student or a teac
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Image: 'hardcore gaming at the office'
http://www.flickr.com/photos/35448539@N00/5229554976

http://bebetoocool.files.wordpress.com/2010/06/macintosh_classic.jpg
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TURN AND TALK:

How have past technology initiatives improved
student learning?

What made them succeed?

Where have we fallen short?
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THEN
Paucity & High Cost
Careful Selection of Tools

NOW
Abundance & Low/No Cost
Careful choice doesn’t matter...
Or does it?
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Sometimes, to be seen

as “current;”.we’ve
leapt intb"'mul‘lmﬂia
or technology projects
without calibrating thé
quality of the new
experience against the
quality of the
traditional modality.
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TURN ‘N’ TALK!

" If a two year-old can
% use an iPad, what
are the implications
for our work?

| would add ... what does
reading mean to this kid?

What does an iPad

. represent to him?

What are those
implications?
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Turn and Talk ...
How effectively are we teaching students...

—to interpret the world beyond text?

—to create multimedia products that effectively
convey messages and content understandings?

—about employing compelling aesthetics

—about multimedia genres?

...that sometimes we credit
students what programmers
behind the scenes have
actually facilitated.

4/12/14
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And sometimes, our
students expend a
disproportionate
amount of

e-effort
over
knowledge-building.

(BIG INPUT > LITTLE
OUTPUT)

'm D.STORRIE ro‘mnm o

Let’s look at a student work sample.
Which do T SRR Fancy Nancy or E-Effort?

S -~
Hoot by g!sssy ickr. CC A
h ://flickr.com/photos/doug88888/3295094303/
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Christopher
Columbus
was born in
1461.

r
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He

discovered
AMERICA

He died in 1S06.

d|
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Image: 'Question mark made of puzzle pieces'
http://www.flickr.com/photos/10361931@N06/4273168957

What are
students gaining
from this
experience?

Yes, they’re using
technology, but where is
the knowledge-building?

4/12/14
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student + tech > student

* Charles Friedman, definition of Informatics

o

X
student + tech > student

* Charles Friedman, definition of Informatics
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* Charles Friedman, definition of Informatics

O/ WE'RE

v

Which parts of this project could NOT be outsourced to
India? (And who would buy it?)

4/12/14
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T
ey

If I had turned in this
assignment as a
paper-and-pencil
product, would you have
been proud of me?

Is this creative,

innovative work Or, ummm,
for global something
success? else? N

18



4/12/14

Time for Research
and Thinking

* Bernajean Porter; ** Joanne Yatvin

Where’s the Beef?*
How Do We Know;ig{)r When We See It?
Vigor**

19



Norms Matter.

== Ve T gy = o0

“Harrison Roses” by Susan Noakes McCord, around 1860. Quilt for Bobby Unser by “Racing’s Quilt Lady” Jeanette Holder.
From the collection of The Henry Ford. From the collection of The Henry Ford.
http://www.thehenryford.org/exhibits/quilti ius/quilts/73_120_1.asp http://www.thehenryford.org/exhibits/pic/2010/may/quilt.asp

You can’t just
push away

the uncertainties;
you have to

push through

them.”
-Jeff Stanzler

4/12/14
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So I started pushing ....

 Rigor means exciting
: challenge, not rigor
mortis! Insert VIGOR
if you prefer*

RIGOROUS
LEARNING

WITH
TECHNOLOGY

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)

4/12/14
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RIGOROUS
LEARNING

WITH
TECHNOLOGY

* Charles Friedman, definition of Informatics

“Person” by Antonis Makriyannis on thenounproject.com. CC-BY-3.0. http://thenounproject.com/term/person/2231/.
“Computer” by Patrick Morrison on thenounproject.com. CC-BY-3.0. http://thenounproject.com/term/computer/12565/

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)

Decontextualized

/ s
Authentic SRR
LEARNING

WITH
TECHNOLOGY

What’s in it for me?
How does this apply
to me? Why does this
matter to me?

((with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)

4/12/14
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Decontextualized Teacher-
. Directed
\ \\\‘
N / /
7\ A .
\\\ N . R / y \/
K ~/ / \ i

Al — &

Authentic [T Student-Centered

Who’s working LEARNING
harder? Who TEGMUGY
decides what is
important?

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)

Decontextualized Teacher-

— Dil’gted
\ P
r & N / \//
. N . / ’

p R
Authentic RIGOROUS Student-Centered
LEARNING

WITH
N
TECHNOLOGY [

Tech is
expensive ...
why pay more if
we’re not

Automated

-

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)
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Informated

Automated
(Value-Added)
Similar to ...
SAMR (Puentedura) Engage-Enrich-Extend (Kolb)

* Engage — students enjoy
spending time with tool, but
there may be no shift in

Redefinition
Tech aliows for the crealion of new lasks,
oraviously inconcakable

Modification learning
Ll - Enrich — the technology
adds to the existing lesson

* Extend - the technology
takes the lesson new and
more powerful directions

Tech acts as a direc! tool substitite, with no
functional change

Image copyright Rueben Peuntedura,
http://www.hippasus.com/rrpweblog/archives/2013/10/02/UnderstandingSAMR.pdf

Decontextualized Teacher-
- Directed
K A
N [
Does the world \/,,,_l /\-&
need more people sentic EERIMINIINEE Student-Centered
repeating facts? LEARNING

WITH Informated
Synthesis LGNV (value-Added)

-~

/
. P

/

l
Retelling

Automated

S/

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)
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Synthesis
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pf, page 4

Research and media skills blended into the Standards as a whole

To be ready for college, workforce training, and life in a technological society,
students need the ability to gather, comprehend, evaluate, synthesize, and

questions or solve problems, and to analyze and create a high volume and
extensive range of print and nonprint texts in media forms old and new. The
need to conduct research and to produce and consume media is embedded
into every aspect of today’s curriculum. In like fashion, research and media
skills and understandings are embedded throughout the Standards rather than
treated in a separate section.

report on information and ideas, to conduct original research in order to answer

Weak
Understanding

. of Genre/
Decontextualized Format Teacher-
Directed
4 . Ao
N \ )
% ”
~N

/

) W

S | Strong / J
\\ Understanding of >
Genre/Format «X
RIGOROUS Student-Centered

LEARNING

WITH Informated
LGNV (value-Added)

. Automated

W

Retelling

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)
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Weak
Understanding
of Genre/

Format Teacher-
Directed

Decontextualized

N / | Strong
Understanding of
/ Genre/Format
T —

Authentic RIGOROUS Student-Centered
LEARNING

WITH Informated
Synthesis EMISGIIIUYEN  (Value-Added)
\\\

A

~._ Automated

W

“We swim in the pool of content.”

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet Tor contributing their feedback!)

Weak
Understanding
of Genre/
Format Teacher-
Directed

Decontextualized

N / | Strong
\ Understanding of
//Genre/Forma,t \
Authentic RIGOROUS Student-Centered
LEARNING

WITH Informated
Synthesis EMISGIIIUYEN  (Value-Added)
\\\

A

. Automated

W

/ \'4

Retelling

(with thanks to Roberta Sibley, Laurie Olmsted, Jeff Stanzler, and Raya Samet for contributing their feedback!)
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Testing

Our Lens:

Student
Work Samples

27



In Maria’s science class, students conduct experiments in
small groups. Then, they go to the class wiki, where Maria
has already set up a table with a row where each group can
report its data. By pooling data onto a single table, students
can clearly see if their data follows the patterns of other
groups.

http://bit.ly/
sofia-otter

4/12/14
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http://bit.ly/sofia-otter

bit.ly/hPn588

4/12/14

29



http://bit.ly/hPn588

4/12/14

30



Fred’s students are required to blog weekly for history
They summarize what they have learned and then are
to think about how what they are learning relates to th
lives today.

As part of their blogging task, they comment on one
another’s blogs. Fred has led discussions about produc]
commenting practices.

L’ by dcjohn on Flickr. CC-BY-2.0. https://www.flickr.com/photos/34017702@N00/74907741

How could we
improve these
projects?

- reflective blogging

- science data wiki

- Sofia’s animal report
- Hamlet report

4/12/14
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stretch break!

“Balance” by Ricardo Liberato on Flickr. CC-BY-SA-2.0.
https://www.ﬂickr‘iom/photos/S1035655291@N01/2238

So let’s look at better rigor through technology,
using infographics as our sample medium

OBAMACARE ENROLLMENT

R -

_' 7,066,000

——

1 6,000,000 @

AS OF MARCH 31
MARCH 27 GOAL
FOX %
EWS k¢ SOURCE: HHS
2l channel mediamatters.org

This section of the workshop was developed with Debbie Abilock

4/12/14
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Google Image Search: [usa today snapshots]

ARRANGED

-"‘ ‘-qh..

PRESENTED
VISUALLY I

o »

http://www.onegreenplanet.org/news/got-milk-you-dont-need-it-infographic/attachment/got-milk/

Yes, and ...

http://visual.ly/what-infographic-2

4/12/14
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Getty Exhibit:
“Overdrive: LA Constructs the Future 1940-1990”

Networks and
Settlements

Phil Ethington,
with Adrian Amler and Samuel Krueger

Running time, 3:50

http://bit.ly/getty-video

SCHOOLLBRARIES "
BUII.I% 1_&_93_\_ G STUDENTS

STUDENT ACHIEVEMENT
STATE STUDIES
A Ao CONFIRM
= B e ' SCNOOL LIBRASANS
1 i ' SUPPORT STUDENT

WHIN SPINONG FOR ACRIEVEMENT
SCBOOL LIBTARSES t sualt

RISES, BETTER READING
SCORES FOLLOW .

CAREER AND COLLEGE READINESS

“School Glraries ace wiseatial learmiag revoorces eed idrar-
lans are the cosenial ‘guides inside” our schoels, leading
ernrylay tarching sad earviag towird methads iad sut.
camas that beit propars owr stadents for the challeages of
50 2158 CONtuTy, ™ S S s, S S bt 9

STRONG

hic.png

=~

“IFORMATION RETRITVAL AND TVALUATION
5 A LIFELONG SILL THAT ALL WORXFOKCE
STUDLYTS SEED, SCHOOL LIERAR ANS
PROVIDE THAT INSTRUCTION.

e bt g o | Sy gy o |
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Go to milkmustache.com
(redirects to milklife.com)

milk life

MADve Dacnes FaoaNemon A e Tioe A ForFn Drovacioss  Videod

The Great American
Mk Drive

=y

-
N e —— e

§
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http://www.oneg

GOT MILK?

You Don’'t Need If.

]
d
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http://www.onegreenplanet.org/news/got-milk-you-dont-need-it-infographic/attachment/got-milk/

COW'S MILK IS ALSO OF
FOOD ALLERGIES AMONG INFANTS AND CHILDREN.

a whopping 33%
of American adults
are lactose intolerant.

LACTOSE INTOLERANT STATISTICS:

http://www.onegreenplanet.org/news/got-milk-you-dont-need-it-infographic/attachment/got-milk/

and your only option
is cow's milk.

you'll be doing your body a favor.

LearnStuff.com

REFERENCES:

hitp://www.ars.usda.gov/SP2UserFiles/Place/12355000/pdf/Pynet 94.PDF
hitp://www.huffingtonpost.com/2011/06/27/americans-soda-beer n_885340.html
hitp://www.foodallergy.org/page/facts-and-stats
hitp://www.usatoday.com/tech/science/2009-08-30-lactose-intolerance N.htm
hitp:/milk.procon.org/vi swers.php?P tionID=000826
hitp:/farm.ewg.org/progdetail.php?fips=00000&progcode=dairy
hitp://www.ers.usda.gov/topics/animal-products/dairy/back ground.aspx

4/12/14
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£ learn stuff

HOME EDUCATION HEALTH SOCIETY

SCIENCE TECHNOL(

Ways to organize information

Geographical Location
A—7Z e Alphabet

* Chronological * Time
* Concept e Category
* Scale, Outline * Hierarchy

What 10 o when ormistion doosnt
1ol you what you neod to Know

[t sav-m..vm

4/12/14
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Organizing Information:
Wurman’s LATCH

4/12/14
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Nothing an artist creates is accidental.

oA I h :
“Migrant Mother” by Dorothea Lange
http://www.loc.gov/rr/print/list/128_migm.html

1.) Reproduction number: LC-USF34-9058-C (film negative)
Caption: "Destitute peapickers in California; a 32 year old mother of
seven children. February 1936." (retouched version)

Location: FSAJOWI - J339168 (the original photographic print has
been replaced by a copy print) (Also available on microfilm and
microfiche: Microfilm LOT 344; Chadwyck-Healey Far West fiche
#29:E11.)

[view catalog record)

1a.) Reproduction number: LC-DIG-ppmsca-12883 (digital file from
print); LC-USZ62-95653 (film copy negative)

Caption: "Destitute peapickers in California ..."

Location: LOT 997

Note: This is an unretouched version of the image listed in #1. This
version of the image shows a thumb in the immediate foreground on
the right side.

http://www.loc.gov/rr/print/list/128_migm.html

4/12/14
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2.) Reproduction number: LC-USF34-9093-C (film negative)
Caption: "Nipomo, Calif. Mar. 1936. Migrant agricultural worker's
family. Seven hungry children. Mother aged 32, the father is a native
Californian. Destitute in a pea pickers camp, because of the failure of
the early pea crop. These people had just sold their tent in order to
buy food. Most of the 2,500 people in this camp were destitute.”
Location: FSA/JOWI - J355. (Also available on microfilm and
microfiche: Microfilm LOT 344; Chadwyck-Healey Far West fiche
#32:A-8.)

[view catalog record]

3.) Reproduction number: LC-USF34-9095 (film negative)
Caption: "Migrant agricultural worker’s family. Seven children without
food. Mother aged 32, father is a native Californian. March 1936."
Location: FSA/OWI - J355. (Also available on microfiim and
microfiche: Microfilm LOT 344; Chadwyck-Healey Far West fiche
#32:A-9.)

[view catalog record]

http://www.loc.gov/rr/print/list/128_migm.html

4.) Reproduction number: LC-USF34-8097-C (film negative)
Caption: "Nipomo, Calif. Mar. 1936. Migrant agricultural worker's
family. Seven hungry children. Mother aged 32. Father is a native
Californian.”

Location: FSA/JOWI - J361. (Also available on microfilm and
microfiche: Microfilm LOT 344; Chadwyck-Healey Far West fiche
#33:A-7.)

[view catalog record]

5.) Reproduction number: LC-USZ62-58355 (film copy negative)
(Note: Original negative was declared missing; original negative
number was: LC- USF34-9098-C.)

Caption: "Nipomo, Calif. March 1936. Migrant agricultural worker's
family. Seven hungry children and their mother, aged 32. The father is
a native Californian.”

Location: FSA/JOWI - J355. (Also available on microfilm and
microfiche: Microfilm LOT 344; Chadwyck-Healey Far West fiche
#32:A-10).

[view catalog record)

4/12/14
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Migrant Mother: How a Photograph Defined the Great Depression
(Hardcover)

by Don Nardo

In the 1930s, photographer Dorothea Lange traveled the American West
documenting the experiences of those devastated by the Great Depression. She
wanted to use the power of the image to effect political change, but even she

could hardly have expected the effect that a simple portrait of a worn-looking
woman and her children would have on history. This image, taken at a migrant
workers' camp in Nipomo, California, would eventually come to be seen as the
very symbol of the Depression. The photograph helped reveal the true costofthe !
disaster on human lives and shocked the U.S. government into providing relief for
the millions of other families devastated by the Depression. i
O

See awards for this title

1D
\/

See reviews for this title f

7 See related titles

Reading Level: 5-7
Interest Level: 5-9

Dewey: 973.917 GRL: W
This title covers these subjects: United ~ LexXile Level: S00L

States — History — 1933-1945, Great ATOS Level: 6.5 r;“ Accelerated
Depression, 1929-1939, Photography — AR Points: 1.0 -
Influence AR Quiz Number: 141360

Early Intervention Level: 29

So if, as a visual creation, there are intentional
choices, how would we structure an
infographic around an argument?

e Claim / thesis

* Backed up with evidence

* Reason why the evidence supports the
claim

Alternatives to consider (rebuttal)
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Persuasion vs. Argument

Peypsuasion Argument

* Rests on perceived merit
and logic of the claims and
proofs

* Requires evidence

* May include personal
experience as evidence

To summarize

Reading infographics well Writing infographics well

* Start at the bottom * Combinations of visuals,
— Citations text, statistics that are
— Authorship organized to create an

— Stake in the issue?
¢ Look for the “hidden

implicit or explicit message
* Color and layout help

message”
. support the message
* Look for cherry-picked o i
information * Information is organized

and structured to create an
argument

* Look for how information
unfolds on the page (e.g.,
sequencing)

* May be persuasive,
informative, argumentative

4/12/14
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And arguments matter in CCSS ...

Students Who are College and Career Ready

in Reading, Writing, Speaking, Listening, and Language
The CEecrnprons T7at foiomw #ne Nt STANGINDS Thmiaves DUt atesd offer 3 DOrTIAL of SNt Who et The KNGS Tt Out N 1N SO0t AS BudenTs
AN TVGLN NG P00 AN MRt The ELAAANIGL N AAAAY. wATAG SSANAAG (H1AAD 33 SAG0N. 1hdy 54 ABLE 10 CADE wih MCreaeng Aineis 4d

Teparty Thele Ca0eCt et of Ihe enale NdvvBua!

They demonstrate independence.

Sautients can, winOUL SONICaN SaMeiEAD comnrenend snd evuste
COMGiEE BENTS SCA04S 3 TANOR OF TYDeS 300 BRCIEGnes, #0d they $a0 CoNEINKT
ETECTNG MQUTONLS 37 COMEY WAITTANY OF TRIESLENET INROITson. Linewite.
DNt M0 300 INGEDENISNETy 10 DRCENT ¥ SOSANET S by ROUACE IO
Carfication, and 3k Mevact Gutiont. Thay Duid on OThers iSess, articuiate
:mvwn-autbvww- 00y v 090 WGeriiood. WENOUT Sremating,

a0 Command of 12andard E1Qiuh 40D ACauTe 30T W 3
-ov-'m VECADUANTY. Moo BAoady. They DOCOME 10 <Erected e,
TR vely LORRNY Gut 3 WENY EECUTTEY 10 ML Bham, InCung teachen,
L0Ers. and Srieh dnd S sitrence Mt

They build strong content knowledge.
$0u0ents SRatish & Dase OF K OWIODE SCrosk & wide 13008 Of Sutvect mgtier
by 0 WS works of Quasty ane They betorme profcant

Thay fing and 5hare Ther Anawiedos BVugh wiiting and ipesking

They respond to the varying of , task,
and dicipine.

$2u30E FARL TP COMTUNCITON I rENGON 33 SUTHNCE, LIK, PUPOte. AT
Seopioe Trgy st 300 ATAT PUrPOse 10 TORST), Witing, ISeak g, LEtenag,
AN INGUITR UI BF WaNTBTCAd iy The Ltk They 300NECAI0e Mnces. Bch o
hiw 1he COMOOINION of 4 Budierce should aTeCt tone when 10eainy ad
TOW the COMNSENTONS of words affect meanng Thay 250 know that different
SLCOENES T 40 SNMerent THDS Of SWIIENDS (8 0. SOOUTONTATY Bvilence
FAIONY, DTt evEece 1 3Cerce)

http://www.corestandards.org/assets/CCSSI_ELA%20Standards.pdf, p. 4

They compredend as well as critique.

SOUBNLE 3 $7000d 0T DGO MEBed —Tait SHCEring ~6adars and Ltenen
They wors Slgentty O underiland Dreciutly whit a0 Sulhor o steaetr &
PG, Dt Ny S50 QuUEDon B0 VNG O S0RRKETS AILTELONS and
SIOTLAES 37D AEAESA TN VINAGTY OF CIATE ANT TN BENANeEs Of MasoNNg

They value evidence.

SUBEAS S18 S0t e erience when Sfferig 2N OeR o wrillen iMfemtretation
oF 2 o0t They Uie rEavart Bvidence whoh Wooorling Ihor own Boints n
WOTA 30d SP03ENQ. MAKING LAY IOAONNG CHEN 15 TN IBader OF Mtener, 303
ey COMENICIVEY vahuts Gtheey” use of evidece

They use technology and digital media strategically and capably.

SUSNLS SMOIOY LECANSISTY TRONGTEATY 53 NNANCH TN MITNG, wekng,
AN, MISNNG, 300 WGP e Thity TAN thew BAMCIeS Gring 55
BCQIG VAN IOrTTON ATy 3N TNEY FLE0 e wNAt they 90T AN
Sechaciony wih whirt Shey Marn SMine. They are farmilat with (he slresgitn aod
AMZationg of wBrous TECINOIQICH 10O 303 medumE 3nd Ca0 S0KCT and e
IO Deet MeTed 10 TRV COMMLNICAtion Dodle.

They come to other pe and

SuB0rts BROTEONE UL 170 Denly it Sertury SRS 9 wOrice
e Letlinge A whieh DEoSie SO OMen wndely Swrpee! Cultres o0l who
MROARRATE BVrLE GRSErAnces 37 DEMIDACTANS MUKT WA AN Wors TS0ETNe:
$2u30nts 51 raly Vo 1O UADENILANG OENr DErOC Vet Bl LTS S CUGN
feading end Riteswng 8°d thay 0 S0% 10 COMTLRICtE effectively with
0000 Of vored Batagroundn. Thty evialuale Oiher Dairts of view Crhtaly

Let’s put our thinking to work ...

4/12/14
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Cities around the country have considered
legislation on soft drinks. Your town is now
considering creating a law limiting soft drink
portions as well. Using “your notes” (the handout)
for sources, create a rough draft of a visually-
impactful argument for a specific audience of your
choice in your town.

—You have until
— Use the paper, pens, pencils on your table
—Remember, this is just a learning exercise

4/12/14
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Large Group Chat

“Pears” by Turinboy on Flickr. CC-BY-2.0.
https://www.flickr.com/photos/18922948 @N08/2889602485

What criteria would you use to assess
the work we just did?

4/12/14
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An Artist Statement

Can Convey

Purpose/intent
Process (if succinct)
Inspirations

Unpack your thinking about
the product you made

Great resource for your teaching:
http://www.artbusiness.com/artstate.html

Should Not

Compare your work to
others

Brag about your work’s
awesomeness

Use fancy, jargony,
confusing, or other
language that a layman
would not understand

What can we assess via artist statements?

4/12/14
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From our own workflow we relearn
what our students are experiencing

A

Some other work to explore later

* http://visual.ly/evolution-camera

e http://visual.ly/21-ways-say-hello

* http://www.easel.ly/create/?id=https://s3.amazonaws.com/
easel.ly/all_themes/vhemes/meals/&key=pub

* http://langwitches.org/blog/2013/12/14/critical-thinking-via-
infographics/ Scroll down to the one comparing populations

4/12/14
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What can go wrong...?

e Kinds of errors students make

— Lack of knowledge > collages

— Flaws in reasoning or weak evidence = poorly
reasoned arguments

e Kinds of errors educators make

— Misconceptions about genre - collages

— Poor estimate of time needed = weak arguments

Let’s think a little more about
planning for the classroom

1. What do we want students to know and be
able to do?

2. What learning activities will help them learn
these things?

3. How will we know we’ve been successful?
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Think — Pair —
Share "

What do'we 38
analyzewhen =%

we:evaluate:;
visual literacy.
withour = *
students?

“Whistler’'s Mommy-Blogger by Mike Licht on Flickr. CC-BY-2.0.
https://www.flickr.com/photos/notionscapital/3961139526/

Sample Rubric
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Rusric: UNDER- consTrRUCTION

What is the Exceeds Meets Does not yet Insufficient
visual expectations expectations | meet
argument? expectations
Audi. E the i ded | D Not Intended audience is
di ffectively of |d unclear, and student
the intended an intended cannot articulate the
audience audience desired audience if
asked
Claim Stimulates debate, Presents Trivializes topic Not related
engage reader clearflogical Imissing/
claim Offers vague incomprehensible
Constructs complex claim
claim
Evidence Conveys complexity of | Uses strong/ Chermy-picks Not relevant
the topic high-quality evidence, Non-existent
evidence reveals bias
Design Additive Reiterative Decorative only
Compels intellectual Selects the Echoes the text
and emotional formai/imagg without adding
response and new that best suits | value
questions the
audience’s
and topic's
needs
Documentation Relates to disciplinary Selects Remains partial, | Missing
conversations - picks sources imelevant, or
sources that are relevant to incomect
credible to the the audience
discipline and argument
Reflects the
full range of
the works
cited
Process Identifies and reflects Reflects upon | Provides little, if | Unable to explain
reflection upon new leaming and identifies | any, insight into

what choices
and why

process

6/25/2013 Debbie Abilock. Tasha Berason-Michelson. Kristin Fontichiaro
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4/12/14

e” by Helga Birna Jonasdottir on Flickr.
/ flickr.com/photos/783158:

3

1. Develop common
tech integration vocab

2. Tech can be a game-
changer. What game do
you want it to change?

3. E-Effort and Brain
Effort are different!

4. Know

'Riced out.'
http://www.flickr.com/photos/65694461@N00/350982994
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Questions and

|
ol Rz’

@activelearning
http://bit.ly/fontblog
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